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The Afterlives of Class Photos

Schooling, Assimilation, Exclusion

MARIANNE HIRSCH uno LEO SPITZER

An e-mail’

On May 6, 2008, I received a surprise email from a woman named Irene Slaby;j
who, in her internet searches for clues to her family history, discovered an
intimate connection between us: “I was pleasantly surprised to find posting of
your mother’s school photographs, Hoffmann Gymnasium,” she wrote, refer-
ring to the photographs that my mother (Lotte Hirsch) had donated to the US
Holocaust Memorial Museum in Washington in an effort to supplement its
small collections on her native city of Czernowitz.

What caught my breath was seeing my mother in these three photos... My
mother, who died in 2001, was a member of the class of 1936 and was then
named Olha Ostaficiuc. In reading the descriptions included with these photo-
graphs, I realized that we share another connection since my grandfather, Ivan
Ostaficiuc, also worked for the railroad [like your father]. Since I have no infor-
mation or photographs from my mother regarding this school, I wonder
whether your mother may recall the address of the school. Possibly she may
have a photograph of the school itself that you may be able to share with me.
For my own interest and to share such with my children, I have been eager to
gather as much pertinent information as possible. Although I am not Jewish,
I find the information available at the Jewish Czernowitz [web]site helpful in
my searching.? The connection that you and I share through our mothers re-
minds me of how small the world is.

Although, by 2008, my mother’s memory had become quite spotty, she clearly
remembered Olha Ostaficiuc as a Ukrainian school friend and was able to iden-

1 The first person voice in this section is Marianne Hirsch’s. This essay is part of a longer
project on school photos. For an earlier essay on the subject, see Marianne Hirsch and Leo
Spitzer: School Photos and Their Afterlives. In: Elspeth Brown, Thy Phu (eds.): Feeling
Photography. Durham, NC 2014. We are most grateful to the Stellenbosch Institute for
Advanced Studies for a residential fellowship enabling us to work on this project.

2 <hup://czernowitz.chpes.com>, 24.12.2014.
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Fig. 1-3: Hoffmann
Gymnasium in
Cernduti, private
female secondary
school. Class photos
with Lotte Gottfried

(Fig. 1-2: front row,
left; Fig. 3: back row,

right), 1934-36
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tify her on the pictures. And I was able to send Irene a photograph of the school
building my mother had pointed out to us on our 1998 visit to Chernivtsi.

This email exchange with Irene Slabyj may appear quite ordinary, a by-
product of new research technologies in the digital age that indeed make the
world seem smaller. But in view of the history of growing ethnic intolerance
and discrimination in interwar Greater Romania, and the negative events that
ensued after our mothers graduated from what both would have referred to —
incorrectly, it appears — as the Hoffmann Gymnasium, my 21* century meet-
ing with Irene Slabyj would have seemed unlikely if not improbable. éy 1936
that private female secondary school, which was founded and directed in the
early 1920s by Leo Hoffmann, a Jew, had been compelled to appoint a Roma-
nian Director and to change its name to a more acceptable Romanian one,
Liceul Julia Hasdeu.3

Clearly, however, a Jewish girl and a Ukrainian girl, both students at the same
private school in the mid-1930s, could be friends; they could visit each other’s
houses; they could study together for their baccalaureate exams. Ukrainians and
Jews could also both work for the railroad administration, as Irene’s grandfather
and my father did. And yet, a mere five years later, in 1941, Jews would be de-
ported en masse from Cerniuti and Greater Romania by Romanian authorities
collaborating with their Nazi-German allies; the city would try to rid itself of
their presence. Cerniuti’s sizable Ukrainian population was also subordinated
under the fascist Romanian regime, but many anti-Semitic Ukrainians, espe-
cially in rural areas, initiated or participated in atrocities against Jews during the
ensuing years. My mother managed to evade deportation and survive the Roma-
nian Holocaust and, after the defeat of Nazi Germany and the triumph of the
Red Army, to leave what would become Soviet Chernovtsy for Romania in 1945.
I was born in Romanian Timisoara a few years later. Olha Ostaficiuc remained
in Chernovtsy and Irene was born there. Later, we all emigrated to the US, but
Olha and Lotte would never meet again. Certainly, when Olha and Lotte faced
the school photographer in mid-1930% Cernauti, they were looking ahead to a
future of possibility: they could not yet know how fragile their world had be-
come and how vulnerable their friendship would prove to be.

For me, the email from Irene — the knowledge it brought as well as the rec-
ollections it engendered from my mother — were a complete surprise. I had
known from my mother’s stories that the Hoffmann school was a Jewish-
attended private school for girls that prepared students for the national Bac-
calaureate exam that my mother was proud of passing on a first try, in spite of

3 See 29 October 2012 posting by Bianca Rosenthal on the czernowitz.ehpes.com website.
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blatant anti-Semitic discrimination on the part of Romanian examiners.+ Until
I asked her about Olha Ostaficiuc, however, she had not told me that non-
Jewish girls studied in the school as well, nor that she had had Ukrainian girl-
friends. These details were simply not part of her narrative about her child-
hood and teens, a narrative that, over the years, had acquired certain fixity, as
all our life stories tend to do. But her school photographs, and the correspond-
ence they engendered, provided a trigger for connection and investigation
and, indeed, an expanded understanding of ethnic relations, and Christian-
Jewish co-habitation, in interwar Cerniuti.

Why school photos?

School photos, such as the one in which Olha Ostaficiuc and Lotte Hirsch sit
next to one another in the first row, legs tucked under on a bare outdoor floor,
belong to a genre of vernacular images that can be found throughout the
world. They exist in virtually every student’ life and family album, and com-
monly serve as vehicles of recognition, remembrance and commemoration.

Despite their ubiquitous presence, however — or, perhaps, because of their
ubiquity — school photos are generally considered unremarkable objects: pic-
tures that sit in private family collections or in public archives without attract-
ing a great deal of special attention. Their surfaces seem opaque, the informa-
tion they offer limited. In this essay, however, it is this commonly held view
that we seek to challenge. The memorial power and historical value of school
photographs emerge most clearly and substantively, we argue, when we con-
sider the assimilationist and integrationist ideologies that structure them as a
medium, and when we examine what happens when these ideologies shift or
are altered by changing historical circumstances — as they regrettably did soon
after Olha and Lotte completed their Gymnasium studies.

How, in this light, do school photographs work? For example, what know-
ledge was Lotte and Olha’s Hoffman Gymnasium class photo chosen to fulfill
when it was published as one of a very small number of illustrations for the article
on the city of Chernivtsi in the Yivo Encyclopedia of the Jews in Europe (2009)
and, subsequently, when it was posted on that Encyclopedia’s internet website
alongside pictures of the Jewish temple and a group of Yiddish language writers?s

4 For a detailed discussion of Romanian anti-Semitic discrimination in schools and the use of
quotas to limit or deny admission to courses of study and institutions of higher learning, see
Marianne Hirsch and Leo Spitzer: Ghosts of Home: The Afterlife of Czernowitz in Jewish
Memory. Berkeley 2010, pp. 69—70, 72-81.

5 Gershon David Hundert (ed.): Yivo Encyclopedia of Jews in Eastern Europe. Vol. 1. New
Haven 2008, p. 313.
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Most often taken by commercial photographers with seemingly few if any
artistic aspirations and little desire to deviate from formulaic representations,
school photos, everywhere, share many of the same features. Generally, they
portray a group of students, standing or sitting on benches or by their desks
(or sitting and standing outdoors, in rows, by the school building) facing
forward and looking at the photographer. At times, they also depict staged
scenes of in-class instruction. In all instances, the camera set-up is instrumen-
tal in arranging a collected assemblage that includes the presence of one or
more teachers — authority figures who, with the photographer, constitute the
disciplining powers enjoining students to assume postures and gazes that dem-
onstrate acquiescence to an imposed group identity. .

In this regard, of course, the larger national or group matrix in wlnch a
school — and, by extension, every school class —is embedded, plays a key ideo-
logical role. Accredited by the municipality and/or the state, schools are t.he
institutions that teach children to read and write, and that provide them with
elements of a national literary and scientific culture and, especially, of its ver-
sions of history. They are also the sites that instruct stud.er‘at.s in ru!es f’f
acceptable behavior and morality, tutor them in civic responsnblll.tyj, and instll
respect for authority and the established economic order.” In addition, scl}ools
may reflect pedagogies of social life, imparting useful lessons atfout d.lifer-
ences in race, class, gender, religion and ethnicity. They reveal trajectories of
failure and success, blockage and advancement, and the factors that sh?pe
these in given communities. While they may be aided [or, in some cases im-
peded] in these tasks of ideological and civic inculcation by otl?er institutions
— by the family, the law, the media, and the arts — schools are primary agencies
in shaping and reinforcing values, outlooks, beliefs, and myths that consutu;e
citizenship in the society where they are located. Inasmuch as .they are accred-

ited by the state, even private schools dedicated to the educat?op of economi-
cally more privileged children, or children of particular religious or eth;xic
groups, like the often Jewish-identified Hoffmann Lyce@, conform to :.i
general ideological role. In Michel Foucault’s terms, they, lfke all other s.tate
certified institutions, “discipline bodies” (and minds) to fit into the dominant
hegemonic order.”

i i Lawrence

comparative examinations of ideological functions served by sc.hools, see g

‘ ]S::::ne (eg.;: Schooling and Society: Studies in the History f’f Education. Balnmore};%:;

Mary Jo Maynes: Schooling in Western Europe: A Social History. Albany flgﬁli ::)fmg S

Mary Jo Maynes: Schooling for the People: Comparative Local Studies o

tory in France and Germany, 1750-1850. New York 1985.

7 For the classic formulation of the concept of idcolog!cal mterpel[

“Ideological State Apparatuses” (the educational institutions, the family,

ation and the role Pf
the law, the media,
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Like school report cards and diplomas, class photos can thus be considered
as a form of certification available to everyone portrayed — a confirmation of
grade level, grade ascendancy, and of participation in a trajectory of socializa-
tion defining group as well as national belonging and citizenship. Each image
is both a form and an instrument - visual evidence - of a commonality among
the students in a class that attempts to minimize or to erase the differences that
shape social life both outside and inside the school. It reinforces forms of con-
formity and standardization already made evident in the mandated wearing of
school uniforms and in regulated dress and hair codes. Differences among the
students — in religion or ethnicity, sociability, creativity, intelligence, and be-
tween compliant and rebellious ones - are rendered invisible by the photo-
graphs’ conventions. At the same time, however, some of these differences can
become discernible to those who are attuned to decoding them.

But, school photographs and the camera with which they are taken do even
more than certify a step in the trajectory of ideological incorporation, how-
ever textured by marks of difference. They not only instantate the institu-
tional processes of interpellation; they also record the social processes that
support and contest them. Unlike portraits, which, in Hans Georg Gadamer’s
terms, produce an “increase of being,” a “surplus” that consolidates the unique-
ness of the individual subject that is being depicted, class photos tend to negate
that uniqueness and, in that sense, become “anti-portraits” structured by
school’s institutional gaze.®

School Photos and Jewish Emancipation

The power of this institutional gaze is mobilized very early in the history of
photography. We see it in this relatively old class photograph, dated circa
1900, taken at an unidentified school in Czernowitz. Posted on czernowitz.
chpes.com, the photo’s caption identifies only one boy, Adolf Blond, standing
in the back row, extreme right. Born in October 1892, that boy, we learn from

and the arts) in constituting individuals as subjects within the state, see Louis Althusser:
Ideology and Ideological State Apparatuses (Notes towards an investigation). In: L.A.:
Lenin and Philosophy and Other Essays (trans. Ben Brewster). New York 1971, Pp. 143-
182. For the institutional role of photography and its specific uses in the rationalization of
labor in the United States in the last decades of the nineteenth and early twentieth centu-
ries, see Elspeth H. Brown: The Corporate Eye: Photography and the Rationalization of
American Commercial Culture. Baltimore, MD 2005, especially pp- 1-64.

8 Hans-Georg Gadamer: Truth and Method (trans. Joel Weinsheine and Donald G. Mar-
shall). New York 1975. For a discussion of Gadamer and the “increase of being” in portrai-
ture, see Ernst van Alphen: The Portrait’s Dispersal. In: E.v.a.: Art in Mind. How Contem-
porary Images Shape Thought. Chicago 2005, pp. 21-47.
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Fig. 4: Class photo
with Adolf Blond
(back row, right),
unidentified school
in Czernowitz,
crea 1900

the accompanying text, would survive imprisonment in the Buchenwald con-
centration camp during World War II and subsequently manage to immigrate
to England. The photo appears in a small collection on the website’s folder
dedicated to pre-1945 photographs, a collection donated by Arthur Rindner, a
distant relative of Adolf Blond’s, who became the custodian of these orphaned
family pictures.

Indeed, nothing in his school photo suggests that Blond and other Jews in
the class would become victims of extreme marginalization and genocidal per-
secution in future years — some of it perhaps perpetrated by fellow classmates
with ethnic Romanian or Ukrainian family backgrounds. And nothing here
gives a clue to how, around 1900, a Jewish child like Adolf Blond would have
ended up in a modern ethnically integrated classroom such as this one. Notl?-
ing points back to the religious elementary schools (hadarim), and Talmudic
academies (yeshivot) that his grandfather and great-grandfather would ha‘ve at-
tended fifty-to-one hundred years earlier in one of the shtelach or towns in the
nearby rural regions.

The assimilationist journey that brought Adolf Blond to this state elemen-
tary school for boys in Czernowitz, on the outer limits of the Austro-Habsburg
Empire, was mirrored in other imperial contexts across the world around the
same time. We see its results in late 19® century school photographs from a
Catholic Mission school in 19® century India. We see it in school photos t‘kaen
in the 189os in Freetown, capital of the British West African colony of Slf:rra
Leone — images of descendants of liberated slaves in a class at the Anglnc:{n
Church Mission sponsored Fourah Bay College, the first European-style uni-
versity in West Africa. If we examine the school picture of Adolf.Blond a!ong'
side these images, comparatively, as well as alongside the extensive archlvf: of
school photos taken in the United States from the 1860’ onward of American
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Fig. 5: Catholic
Mission school in
India, mid 19th

(?ﬂnll}'

Fig. 6: Fourah
Bay College,
Freetown, Sierra
¢ Leone in 1880s

Indian and African American children to display the process of cultural and, in
many cases, also religious conversion in the direction of Anglo-Americaniza-
tion, much becomes visually and conceptually clearer. We can begin to
appreciate the important ideological role that photography played in a global
project of cultural (and often, religious) assimilationism that was taking place
in different imperial contexts and time frames from the 1780’ to the early
20th century.?

9 Class photos as evidence of cultural transformation in the direction of a dominant “Cauca-
sian standard of civilization” were especially made at educational establishments intended
for the “civilization” of American Indians (e.g., Carlisle Indian School, Tulalip Indian
School), African Americans and American Indians (e.g., the Hampton Institute), and vari-
ous colonial schools in West Africa (e.g., Fourah Bay College and New Town West School,
Freetown, Sierra Leone). The photos from the American Indian schools are especially inte-
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The concept of assimilation has often been associated with the educational
process of cultural transformation and societal integration in which schools
play such a key role. Assimilation, however, is frequently conceived as an abso-
lute, all-inclusive, and unidirectional move into the world of the dominant - as
a transformative undertaking that severs those it involves from the pull of
alternative identifications. A better way, we would argue, would be to under-
stand this concept more broadly and multidirectionally, as a process of adapta-
tion and adjustment, involving conformity and incorporation, as well as
resistance and refusal. School photos are particularly useful documents to
study the contradictory process of assimilation: each can be read as a snapshot
of a particular moment in this process, revealing its pushes and pulls, the as-
sent and dissent, the gains and the losses, and the multiple erasures, that char-
acterize this fraught recursive trajectory.™

On the surface, the class in Adolf Blond’s 19oo picture in Czernowitz seems
rather homogeneous. When we, as distant viewers located in another time and
place study it — or, for that matter, study other early 20th century photos from
Central European schools with sizeable Jewish enrollments — it is not easy to
discern significant social, economic, and religious differences in the depicted
children. Nor, for that matter, do any of these photos seem to yield much his-
torical information beyond what becomes apparent from styles of dress, exter-
nal appearance, and background details. They don’t show the long transform-
ative trajectory of cultural, political, and economic change of which Blond and
the other Jewish children are products. By the time his school photograph was
snapped in 1900, Jewish emancipation and adoption of bourgeois cultural
standards had been in process for more than a century, and Jewish children had
already been enrolled, educated, and ideologically inculcated in mixed-group

resting in this respect because many of them were made at two different points in time:
when the Native American children were first brought to the school, generally with long
hair and wearing their native costumes, and sometime afterward, in school uniforms an.d
with hair cut short and parted on the side. See Laura Wexler: Tendgr Violence: Domestic
Visions in an Age of U.S. Imperialism. Chapel Hill 2000, for the social and pglmqll rolcmof
photography during this period. Also see H. P. Mauro: The Art of Americanization at the
Carlisle Indian School Albuquerque 201 1; David Wallace Adams: Education for F,xunctll.on.
American Indians and the Boarding School Experience 1875-1928. Lawrence 1995; An
Indian Boarding School Gallery,” <http:irwinator.com/126/wdoc2 11.htm>, 24.12.2014.

10 Three works by influential twentieth-century sociologists refer to assimilation m.(hls sense
of complete co'nf()rmiry and merging: Robert E. Park, E.W. Burgess: lnm?dgcnon tof$c
Science of Sociology. Chicago 1921, p. 735; J. Gould, W. L. Kolb (eds.): A l)vlct'l(‘)nar,v - t?
Social Sciences. New York 1946, p. 38; and G. A. Theodorson and A. G. lhc.odorsoni
A Modern Dictionary of Sociology. New York 1969, p. 17. Our more mulndlrc.ctlo(r:
approach is inspired by Michael Rothberg: Multidirectional Memory: Remembering the
Holocaust in the Age of Decolonization. Stanford 2009.
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state-controlled schools for generations. In this, Jewish assimilation distin-
guishes itself from the significantly later moves to assimilate African-Ameri-
can, American Indian and colonial children in Africa, Asia and the Americas
that coincided with the emergence of school photography.

To perceive the scale of change for Jews in this Habsburg Imperial region of
Europe we actually have to begin in the late 18" century — many decades be-
fore the emergence of modern photography — with Emperor Joseph II's 1781
promulgation of an Edict of Tolerance containing far-reaching reform meas-
ures lifting restrictions against Jews. These measures were enhanced in incre-
ments until Habsburg Jews finally realized full legal and political rights as
Austrian citizens in the 1860s and 1870s. But it is important to stress that this
particular instance of emancipation and cultural transformation “induced from
above” was but one manifestation of a much larger Euro-American phenom-
enon affecting many different minority and colonized populations. Facilitated
by the widespread expansion of industrial capitalism, yet often also earned
through bloody struggle and confrontation, various groups, deeply submerged
in the strata of society, also gained freedom in the 19" century from confining
legal and social disabilities and entered into the modern world. The liberation
of slaves in Europe and the Americas, the elimination of the remnants of serf-
dom, the emancipation of the Catholic minority in the United Kingdom, and
the beginnings of the struggle for women’ rights: all were also milestones at-
testing to the emancipatory flow of this era of change.

What motivated these transformations? In a number of instances, they were
imposed from the top-down, by Imperial or governmental authorities wishing
to integrate subjected and colonized peoples into a more effectively controlled
centralized state. Joseph IT’s Edict of Tolerance was conceived as one of a series
of reform measures that would transform the Habsburg Empire into a unified
and centralized entity through the elimination of local ethnic particularisms
and the barriers created by estates, corporations, and denominations. In other
cases, they were mobilized by Liberal thinkers, rooted in the rational ideas of
the Enlightenment, who actively toiled to improve the life-conditions of sub-
ordinated and downtrodden groups, and who wished to incorporate them with
greater freedoms into dominant societies. Everywhere, however, Liberal and
other reformers expected — indeed, demanded — that the members of emanci-
pated populations adapt and conform to the values, outlooks, and ways of the
emancipators. Before they could hope for a degree of civil acceptance in the
world of the sovereign, the so-called culturally backward and inferior subjects

1 See Leo Spitzer: Lives in Between: The Experience of Marginality in a Century of Eman-
cipation. New York 1999, pp. 19-39.
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needed to be modified and transformed — “uplifted,” “bettered,” “improved”
from their previously “degraded” character and existence. The belief was that
culturally induced “primitive,” “barbaric,” “backward” ways of living, think-
ing, and worshiping needed to be erased and replaced.*

Arguably, the transformative ideology supporting the emancipation and
movement into class society of Jews (and, subsequently, Blacks, American In-
dians, and other groups as well) was not racist in a biological/genetic sense.
But it was unequivocally culturally chauvinistic, resting on the contrasts drawn
between notions of “backwardness” “degradation,” “deficiency,” and their
opposites, “civilization” and “progress.” According to the emancipators, the
emancipated, to be truly liberated from subordination (and effectively con-
trolled), had to “become like us.”*3

Schools were the principal instrument by which social reformers hoped to
bring about transformative “uplifting” transformation. In the Habsburg realm,
the “recasting” occurred institutionally by requiring Jewish children to attend
state-controlled schools. These schools, as Jacob Katz has noted, were instru-
mental in “breaking the hold” of the religious elementary schools and Tal-
mudic academies.’ They instructed Jewish children in German and exposed
them to literatures, subjects, and views of the world that had previously been
denied to all but the wealthiest and most privileged among them. “Push-and-
pull” dynamics energized the process: penalties, often harsh, for non-cooper-
ation and non-compliance, but also rewards, in the form of greater physical
and social mobility, increasing rights, and material and economic benefits.

Unquestionably, the changes induced by assimilationism were not intended
to bring about social equality or eliminate power differences among the rulers
and the ruled, wherever these changes took place. Nonetheless despite their
moderate transformative intent, significant countercurrents always affected
the dynamics of the process: reactionary and often racist blockages by oﬁcials
and citizens unsympathetic to emancipation and assimilation, as well as resist-
ances from old-order religious and political authorities who rightly percei\fed
the challenge that it posed. In the Habsburg-ruled Galicia and Bukom
provinces, for example, Orthodox and Hassidic Jews resisted the prescrfb.ed
secular education of Jewish youth, as well as the centralizing imperial policies
that limited the autonomy of Jewish communal organizations. Many younger
Jews, however, especially those in cities like Czernowitz or Lemberg who were

12 Ibid.

13 George M. Fredrickson: Racism: A Short History. Princeton 2002. aEx

14 Jacob Katz: Out of the Ghetto: The Social Background of Jewish Emancipation, 1770
1870. New York 1978, pp. 57-68.
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Fig. 7a-b: School
photos taken of
Apache children
upon arvival at
Carlisle Indian
School in Pennsyl-
vania in1866 and,
to demonstrate the
wprogress of civili-
zation,* four
montbs later

most exposed to Austro-German cultural influences through schooling, in-
creasingly took advantage of the opportunities offered by the newly granted
emancipatory rights. Throughout the second half of the 19* century, these
urban Jews who were “Germanized” in language and culture increasingly
moved into the bourgeois realm of class society. They came to view themselves
as representatives of the Austro-German Kulturreich and as agents of the Aus-
tro-Habsburg imperial mission in the East.'s

15 Hirsch, Spitzer: Ghosts of Home, pp. 25-35.
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The photographic archives of the different imperial projects to assimilate
subordinated “others” — Jews in Central Europe, African and Indian colonial
subjects, and indigenous and African-Americans in the U.S - are quite differ-
ent. Jewish assimilation through schooling, while increasingly evident and,
with the growth of anti-Semitism in the 1880s, increasingly resented, was nei-
ther broadly publicized nor denied. Most certainly, it was not blatantly propa-
gandized as was the movement to “civilize” black and Indian children in the
United States.

Nor was the Habsburg assimilationist regime as totalizing or violent. Habs-
burg era school photos from the early 20% century reflect a sense of incorpora-
tion rather than difference even as they fail to reflect the always-present coun-
tercurrents that, in years to come, would increasingly become more dangerous
and vehement. Hiding what came before in a seemingly tolerant present, they
also fail to contain warnings about what might come after.

In an image from the late 1910%, for example, Lotte Gottfried’s older sister
Friederike is standing in the back row surrounded by classmates from other
Czernowitz ethnic groups. All the young women here have donned their uni-
forms and have learned to assume the postures of proper young womanhood
— fold their hands, keep their legs together, assent to the bodily regime de-
manded by the discipline of schooling, enforced by the central teacher and
reinforced by the camera. They have learned to blend in, to erase their differ-
ences, to aspire to full integration, even to believe they have achieved it. And
yet, we know that those who embraced and those who contested the assimila-
tionist project in Central Europe, those who integrated and converted and
those who developed alternative affiliations and ideologies ranging from dias-
pora nationalism to Zionism, all equally became targets of the genocidal cam-
paign that would erupt in the imminent future toward which the children were
looking as they faced the camera.

Separation, Segregation, Exclusion

A more complex field of looks and gazes does of course emerge if we examine
school images not only through the ideologies they embody, or from the single
point perspective of the photographer and camera, but consider the subjects of
the images — the children who are being photographed — and their viewers,
whether at the time when they were taken or years and decades later. School
photos, like all photographs, have the capacity of recording contradictions that
the conventionality and uniformity of poses, middle-distance camera angles,
and institutional sanctions would seem to exclude. Certainly, every group
image, assembling a number of diverse individuals, inscribes a greater range of
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Fig. 8: Class photo
with Friederike
Gottfried (back
row, second from
left), unidentified
school in Czerno-
witz, presumably
graduating class,
1918

gestures and meanings than the photographer would have intended to record
or the event of the image would have accommodated. These forms of subver-
sion and resistance are part of the multi-faceted pedagogies of sameness and
difference that school photographs represent. And it is this multiplicity of
meanings, what Ariella Azoulay calls the “heterogeneous knowledge” of pho-
tographs, that makes them such valuable documents of social and civic life, and
thus also such important memorial objects in the aftermath of destruction.*¢
Connected to the complexities and vulnerabilities of childhood and youth,
school photos keep developing, as it were, activating and reactivating memory
and affect in shifting present circumstances. Invisibly, they contain their own
future in which they will be looked at, re-evaluated, and in which they will
have new roles to play, and new questions to answer as ideologies change or
simply evolve.

By bringing into focus the subordination of individuality to group member-
ship and incorporation into a social and civic assemblage, school pictures con-
vey the individual child’s desire, but often also the reluctance to belong to the
group. And, indeed, this tension between individuality and trans-individual
anonymity, between assimilation to the group, on the one hand, and subver-
sion and resistance, on the other, is a characteristic of the emotional life of
class photos. This is especially true of images taken at moments of political

16 Ariella Azoulay: Civil Imagination: A Political Ontology of Photography. Cambridge 2012,
p- 117.
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turmoil when citizenship is impaired or denied as some social groups within
the body politic are singled out and redefined through prejudice and exclusion.

Throughout the 1920s, after the World War I dissolution of the Habsburg
Empire, ideologues of Romanianization employed the educational realm as
the main institutional medium to transform the predominantly multi-ethnic
northern Bukowina into an overwhelmingly Romanian province. Their most
persistent and intense attack was on the urban state supported secondary
schools - the lycées and gymnasia —and on the university in Cerniuti. In these
institutions, German and, overwhelmingly, German-speaking Jewish pupils
predominated in enrollment — a reflection of their status as an urban elite dur-
ing the Habsburg era. The measures that were implemented by the Romanian
authorities did not spare the Ukrainian or Polish lycées, but, by far, their main
thrust was directed at the German-Jewish Liceul de Stat No. 3 in Cerniuti and
the German Liceul Real No. 2, where the vast majority of registered students
where Jews."7

As Irina Livezeanu has indicated in her discussion of the nationalization of
the secondary schools in the Bukowina: “to many Romanians ... Jewish pre-
ponderance in urban secondary schools, and especially in the provincial capi-
tal’s lycées, flew in the face of national pride and nationalist goals.”*® Even
though Romanian, as the main language of instruction, and classes in the “his-
tory and geography of the Fatherland” were mandated in the curriculum, the
more extreme Romanian nationalists increasingly also pushed for the drastic
reduction in enrollment, if not exclusion, of Jewish youths from state-run aca-
demic institutions, especially from the university. Romanian youths, enrolled
in larger numbers, would then gain the training to dominate all sectors of the
economic and cultural scene. Teachers who taught in Ukrainian or in German
— the latter, in large part, consisting primarily of Jews — were either fired or
demoted from state supported educational facilities.

In Cerniuti, many affluent, as well as lower-middle and middle class Je.ws
able to pay tuition costs, responded to discriminatory practices an(.i the in-
creasing exclusion of their children from the public schools by enrolling them
in newly established Jewish-owned private elementary (Scoli pn’mar'e) @d
secondary schools (Scoli secundare). Initially only few institutions of this kind
existed, mainly at the secondary level — the elite Hoffmann Liceul for young
women, perhaps, one of the more desirable among them. But throughout the

17 For a more detailed discussion of the post World War I changes in Czernowitz, see Hirsch

and Spitzer: Ghosts of Home, Chapter Four, “The Idea of Cz,cmo?\'i(z." {:3 Buildis
18 Irina Livezeanu: Cultural Politics in Greater Romania: Regionalism, National Building,
and Ethnic Struggle, 1918-1930. Ithaca, London 1995, p. 70.
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1920s, additional alternative “Jewish enrollment” schools, emerged, including
the highly regarded Safah Ivriah, which combined state-mandated curricular
with supplemental Hebrew-language course instruction at both the primary
and secondary levels. By the mid-1930s, as anti-Semitism further intensified
and Romanian fascism found massive expression through the militant Iron
Guard, many additional Jewish private schools were founded, including the
Meisler, Elite, Kramer, and Comenius schools. A number of extra-curricular
Zionist and non-Zionist Marxist- children and youth groups, moreover —
Hashomer Hatzair, Blau-Weiss, Poale Zion — in which some instruction in
Hebrew, Yiddish, and Jewish history was available, gained popularity as well.
The schooling available in these organizations, obviously, was not state-
accredited."?

It was especially at the baccalaureate stage of secondary education that
Jewish students became most liable to be victimized by exclusionary practices
and violence, and where relatively few alternative options existed for them, at
least within Greater Romania itself. The employment of a discriminatory bac-
calaureate examination to screen secondary school students for university ad-
mission, and the intensification of restrictive enrollment practices in the vari-
ous university faculties, became insurmountable barriers for the attainment of
higher education by Jews. Jewish students, who had regularly made up at least
one-third of the total university enrollment, were specifically targeted in an
undeclared numerus clausus (quota) policy which was not only intended to
block their university admission but also their eventual entry into the post-
graduate professions and the leadership stratum of society.*® Already in 1926,
the killing of the Jewish student David Fallik - an extreme, well-publicized,
but by no means isolated incident of right-wing violence directed against
Jews — illuminated the increasingly open anti-Semitism of these times.

A teacher of Romanian history, Emil Diaconescu, who had been a govern-
ment-appointed external examiner for the qualifying baccalaureate examina-

13 Anuarul General al Municipiului Cerniuti, 1936 (Cerniuti, 1936), provides the names of
the city’s schools and lists the administrative staff and faculty of each. A very informative
discussion of Cernduti schools, especially in the 1930s, can be found by follwing the
"school” discussion thread in October-November 2012 in the Cz-L link on http://czer-
nowitz.chpes.com.

20 1926 was the second year that the bac exam was administered in Greater Romania. Last
given under the Austrian regime in 1908, it had been reinstituted in 1925 as a way to screen
high school seniors for entrance to universities. Critics, justifiably, saw the reintroduction
of the test, and its administration largely by government appointed examiners willing to use
it against students belonging to minority nationalities in the newly acquired provinces, as
blatant state-supported discrimination against them. See Livezeanu: Cultural Politics in
Greater Romania, p. 79.
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Fig. 9: Elite School,
3d grade, 1936-7

Fig. 10: Meisler
School, 2nd grade,
1937-8

tion for admission to university studies, was accosted and manhandled on leav-
ing the café by an angry crowd. The assailants, mainly _]C“'iSl:l high school
students and a few Jewish adults, were enraged by the fact that DlaCOI'lCSCE.I had
failed 92 out of 94 Jews who had taken the test at the Aron Pumnul lycée —a
deliberate strategy, they maintained, to introduce an illegal numerus clausuj
policy and deny Jews university admission. Earlier in the day, Diaconescu !'lad
been confronted publicly on the same matter by David Fallik, one of the faile

students, who questioned his motives and, frustrated by the response, had
shouted “Down with Diaconescu!” Fallik and the others in the subsequel.It
café incident — 24 altogether — were arrested, charged with “assault of a public
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official in the performance of his duty,” and put on trial. The local Romanian
press fueled an anti-Semitic backlash by charging that Fallik and the other ac-
cused Jews had not just acted spontaneously from anger, or simply insulted a
Romanian authority. Their aggression, they alleged, was in fact at the vanguard
of a long-planned attack by Jews on the “genuine citizens” of the Romanian na-
tion.** A few weeks later, while the defendants were leaving the court during a
recess in their trial, a Romanian student and fascist sympathizer from the Uni-
versity of Iasi, Neculai Totu, shot David Fallik twice in the abdomen.** Fallik
died two days later. His murderer confessed to premeditated murder but justi-
fied his actions because “the Jew Fallik ... had struck a teacher, and in striking a
teacher ... had struck the State itself.” Judged “not guilty” after a ten minute
long jury deliberation in a trial in the southern Bukowina city of Campulung,
Totu was touted as a hero. His lawyer, one of hundreds who had volunteered for
the honor of defending him, celebrated his client’s release with a portentous
threat to Jews. Like Fallik, the lawyer announced, “so will die all the country’s
enemies, by innumerable bullets ... fired against the filthy beasts.”3

This incident occurred a decade before the photo of Lotte Gottfried and
Olha Ostaficiuc was taken. And yet, throughout the 1920s and 1930s, even as
anti-Semitism was increasing in intensity and brutality and challenging the
assimilationist ethos that had created the multi-ethnic classrooms of Czer-
nowitz and Cerniuti, class photos at the various public and private schools
continued to be taken and disseminated. Tellingly, however, the strict conven-
tions structuring such photos make the tensions and threats that so troubled
the every-day school experience of Jewish children and young adults difficult
to detect visually. Only through a contextual viewing, supplemented if at all
possible with narratives and testimonies from the subjects depicted in them,
can we hope to decode them

21 For additional details on the Fallik story, see Livezeanu: Cultural Politics in Greater Roma-
nia, p. 8o. Also see Berthold Brandmarker: David Fallik. In: Hugo Gold (ed.): Geschichte
der Juden in der Bukowina. Vol. 2. Tel Aviv 1962, pp. 174-175.

22 “Totu was then active in the proto-Fascist “Brotherhood of the Cross.” Some years later,
after receiving a law degree from the University of lasi, he became a leader in the Fascist
Romanian Iron Guard. He fought in the Spanish civil war on Franco’s side. See Livezeanu:
Cultural Politics in Greater Romania, p. 85.

23 Josef Ebner: Aus der Welt von Gestern in der jiidischen Renaissance-Bewegung, and
Brandmarker, David Fallik. In: Gold: Geschichte der Juden in der Bukowina, p. 128 and
174-176; Livezeanu: Cultural Politics in Greater Romania, p. 86; Radu Toanid: The Holo-
caust in Romania: The Destruction of Jews and Gypsies under the Antonescu Regime,
1940-1944. Chicago 2000, p. 17; Romanian Ministry of Foreign Affairs Archives, RG
25.006M, roll 4, “Chronology of Anti-Semitism in Romania, 1926-1927,” 18 (on micro-
film, United Holocaust Memorial Museum).
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Aftermaths

The resources of the internet have afforded survivors of catastrophic loss with
numerous open-ended opportunities to collect and to reconstruct lost com-
munities such as that of Czernowitz/Cerniuti. And indeed group photos, such
as school photos, play an important role in these efforts to reanimate lost com-
munities collectively and connectively. Viewing these memorial websites and
listservs we can assess what role schools and school pictures play in structuring
communal memories and, indeed, how the archives of digital memory allow
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the Jewish assimilationist ethos that so dominates the popular history of Czer-
nowitz to evolve in response to well-known blockages and contradictions. A
close look at these digital memorial exchanges, however, shows to what extent
they continue to be dominated by an ethos of virtually unbroken assimilation
and integration, especially where schooling is concerned. This may be less
surprising when we consider three factors that come together here: the posi-
tive nostalgia that tends to color childhood memories; the integrationist ideol-
ogy that structures the genre of school photos; and the conviviality created in
social networking spaces.

The ambitious Museum of Family History curated by Steven Lasky** con-
tains an enormous range of resources attempting to reconstruct the Jewish
cultures of Eastern Europe and its lost communities — including films and film
clips, photographs, musical and voice recordings, maps, bibliographies, reci-
pes, restaurant menus, reconstructions of buildings and businesses, such as
photographic studios, programs from Yiddish theater performances, reviews
of literary works, as well as an elaborate cemetery project. Czernowitz is one
of only three non-Polish towns in Eastern Europe to which the museum de-
votes a series of pages where virtual visitors can encounter a rich amount of
information from family and public holdings.

Among these is an extensive page devoted to schools which lists the names
of a number of inter-war and post-war schools, and a series of class photos
some of which are accompanied by the names of select students and teachers,
and by the invitation to write to the webmaster with additional information
on the institutions and individuals depicted.*s There is also a list of schools
for which no photos were available. The inclusion of these pages on schools
and school pictures is indicative of the aims of the Museum of Family His-
tory’ digital archive: to discover and to communicate something of the inti-
mate textures of the familial and communal lives that were displaced or de-
stroyed. In this section, we find the range and multiplicity of schools Jewish
children attended and the social connections they forged. We see the kinds
of special occasions that warranted being photographed: school excursions,
end of year performances, including, for example, Romanian folk dances in
full national costume at the Liceul de Fete No.2 public girls’ school in 1930s
Cernduti. The images and stories, and the invitations issued to visitors to
participate in identifying and supplementing them, give a sense of daily life

24 <http://museumoffamilyhistory.com/ftp-main.htms, 24.12.2014.
25 See “Town with a Jewish Past: The Schools of Czernowitz,” <http://museumoffamilyhis-
tory.com/czernowitz-schools.htm>, 24.12.2014.
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in Cerniuti between the wars that seems immune from the realities of anti-
Semitic persecution.

Most of the images and stories about Czernowitz included in the Museum
of Family History were reposted from the “Czernowitz Genealogy and His-
tory” (czerno.ehpes.com) website. More than the singly curated Museum of
Family History, the interactive character of the Czernowitz ehpes site enables
a lively connectivity and thus also an effective reanimation of the school im-
ages and the lives and communities they represent. That is because the Czerno
ehpes website is linked to and emerges from a listserv, set up more than a dec-
ade ago, and thus many of the photos were uploaded in response to specific
discussions pursued on list exchanges and to questions posed to them by mem-
bers of the second and third generations. The images provide the occasion for
shared recollections among list members born in Cernauti and facilitate their
effort to reconstruct the years of their schooling.

These exchanges enable those of us in subsequent generations to appreciate
some small quality of the past we could never otherwise have been able to know,
and it also enables us to see which qualities of the past survive in recollection.
The correspondence on the listsery, combined with the capabilities of the web-
site and a more informal blog, can enliven past lives and reanimate the civil gaze
elicited by class photos in powerful ways. On the Czerno-L listse.rv, memories |
and postmemories are not just recalled: they are created collaboratively through
a combination of recollection, exchange, correction and imagination.** The
extended discussion stirred up by a question about schools and school pictures
is a good example. Images were uploaded, in virtual conversation classmates and
teachers were identified collaboratively, schools were located on specific streets,
on the right or left side of the street, the evolution of schools um.ier the Roma-
nian and then the Soviet regimes were traced, initial misconceptions were cor-
rected, revised, rethought. What are the school buildings now, what 'are they
called? List members researched the questions and provided information, cor-
rected each other, speculated on why the names were changed and when. One
participant provided city directories he had acquired and s.cannefl from 1924,

1927, and 1936 that include the names of teachers and their st{b)ects. A-gl.'eat
deal can be deduced from the names — Jewish, German, Romanian, Ukrainian.
More transformations were traced into the 1940’ and beyond.

26 They become what media theorist Andrew Hoskins calls “on the fly” mgm'?ﬂ&‘;emt“;:r‘i‘“m
ed and altered even as they emerge connectively. The “qn the fly memories 2!:1“ :)m o
from “on the fly programming” or “live coding” in which p_l'og'l‘amlmf"S/.Pe i+ Sao Abckale
posers alter the program even as it is running, without stopping or resmrtl)\l'l'li‘;i ;u'on i
Hoskins: Digital Network Memory. In: Astrid Erll, Ann Rigney (eds.): d
diation, and the Dynamics of Cultural Memory. Berlin 2009, pp. 91-96-

39




MARIANNE HIRSCH UND LEO SPITZER

But the fullest sense of a childhood lived in these moment of radical transi-
tion can be found in individual emails, such as those sent by Mordecai about
the reopening of school at the end of the war, for example:

Did any of you attend the Jewish school that was opened by the Fascist Roma-
nian authorities, I believe in begin of 1944, in apprehension of the approaching
Soviet Army, and at which we attended lessons in Romanian (and Yiddish?)?
I believe it was somewhere in an alley branching off the Springbrunnengasse.
What do you recall? Do any of you have any info about the background to the
opening of this school? I recall my happiness and relief to meet scores Jewish
children, of all ages (I was just 11 at the time), and to attend schooling again
after over two years of staying at home ... and attending only Hebrew and Tora
lessons at the home of a gifted Melamed who endangered his and his family’s
life by tutoring us. ...

Regards

Mordecai

Or we might go back in time to the 1930%, and Berti Glaubach’s emails about
the private Elite elementary school he attended in Cernauti in the late 19307%,
and in the responses by Anny Matar, who attended the parallel Meisler school,
also private. Each recalls fellow students, teachers, the curriculum, particular
incidents. Each is eager to testify to the wartime fates of teachers and students:
as Berti Glaubach writes, “we had about 20 pupils in each class. Some 140r 15
Jews, 6 Christians of whom 4 Romanians and 2 Germans. ...My best friend
was of Armenian origin but considered entirely Romanian. “He recalls where
his classmates lived, and he attaches a photo of a birthday gathering. A vision
of an integrated, multi-cultural school atmosphere, mostly tolerant, emerges,
though he also makes sure to name a classmate named Lupu-Strejac who was
a “young declared anti-semite. ... Still I hope there are some alive, specially
non-Jews in Europe. ... after so many years could be interesting to hear from
anyone.” Berti Glaubach ends each of his emails with this kind of future-ori-
ented gesture and hope, reactivating the spirit of social integration that school
photos mark. And, after all, why not? In the aftermath of social disintegration,
these on-line practices of connective memory could easily lead to such un-
likely meetings, online or in person. Even after so many years.
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